
 

 

 
 
   

President’s Letter 

By 

Sandra Stroebel 

 
 
 
I had the privilege of attending the NASP conference in San 
Francisco in February.  There is something energizing about  
being surrounded by 5,500 school psychologists! There was an 
overwhelming selection of papers, workshops and posters to 
choose from. I attended sessions on supporting children of 
divorce, using Goal Attainment Scaling for teacher consultation, 
treating eating disorders, promoting social competency through 
counseling, using best practices for School Psychology 
internships among other sessions. While many of you could not 
attend, I would encourage you to get on the website 
www.nasponline.org and review the many Power Point 
handouts available. There is sure to be a topic of interest to you. 
 
We are fortunate this year to have the President of NASP, 
Kathleen Minke, Ph.D., NCSP, presenting at our conference.  
She will be discussing the new Practice Model that NASP is 
promoting, as well as presenting on Brief Solution-Oriented 
Counseling.  She will be encouraging us to use the new Practice 
model as a means of improving school psychology services in  
our schools. 
 
The theme of the NASP conference was Positive Relationships-
School Success.  While the NASP conference affords us the 
opportunities to build relationships with school psychologists 
from other states, our state association meeting allows us to  
build bonds with school psychologists across our state. Building 
upon this, our WVSPA conference theme is Building Positive 
Connections. We hope that our conference helps you establish 
personal and professional connections with others. Also, the 
information presented will enable you to work more effectively 
with parents, teachers, administration, and students back in 

your districts. 
 
 
 
Our sessions highlight our role as mental health providers in the 
schools. We have sessions on counseling, psychiatric disorders, 
and psychiatric medicines. We want to help you feel equipped  
to be a mental health agent in the schools. If RTI reduces IQ 
testing in the schools, will mental health be our new unique  
role? In order to provide mental health services in the schools,  
you need support from the administration, cooperation from  
the staff and feelings of self-efficacy.  If you are not engaged  
in mental health services in your schools, which of these areas 
need addressed? How can WVSPA help you to get where you 
want to be? On the NASP website there is a self-assessment  
tool.  I encourage you to take it to see what strengths you have  
and what areas you need to develop. After taking the test ask 
yourself: Where am I? Where would I like to be? and How can 
WVSPA help me get there? 
 
I am looking forward to seeing you and talking to you at the 

conference!                                                                           ψ  
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School Psychologist in the Spotlight 
Submitted by Lisa Gainer 

 During her long and storied career in the field of 

public education, WVSPA member Luise Savage, Ed.D., 

has worn many hats and witnessed many changes.  Her 

roles have changed from lab technician to teacher to guid-

ance counselor to supervisor to school psychologist.  Now 

as a retired professor of education at WVU, Luise may be 

busier than ever before in her role as a school psychologist 

and local mentor. 

 Beginning first as a lab technician after college, 

Luise participated in early research on PKU in Pennsylva-

nia, a condition sometimes associated with cognitive  

impairment.  Next as a teacher of the mentally impaired, 

Luise was on the forefront of the inclusion movement in  

the public schools and witnessed firsthand the challenges  

of delivering specialized instruction in the classroom set-

ting.  Then, after a brief stint as a high school biology 

teacher, Luise was recruited to be a guidance counselor in 

Rocky Grove, Pennsylvania.  While wearing all these hats, 

Luise also managed to get her certification as a guidance 

counselor and finish her graduate degree in education at 

Westminster College while raising her daughter Marta.   

Not content to stay idle, Luise also enrolled in the school 

psychology program at Indiana University of Pennsylvania 

while working as a guidance counselor and finished her 

educational specialist degree before moving to Morgan-

town with her husband Tom.   

 Upon her arrival in Morgantown, Luise was soon recruited to work at the Intermediate Unit (I.U. #1) 

based in California, Pennsylvania.  After two years working as a school psychologist, Luise became supervisor 

of special classes for a three county area that comprised the Intermediate Unit.  Commuting from Morgantown to 

California, Luise developed and supervised classes for children of all exceptionalities in the 25 school district as 

well as the education of children in detention homes.  She also supervised a team of ten school psychologists 

responsible for delivering these services.  After ten years as a supervisor in Pennsylvania, Luise took early retire-

ment from the Intermediate Unit in order to spend more time with her family and less time commuting. 

 It wasn’t long before the call of the classroom beckoned her again however.   Luise soon enrolled in the 

doctoral program at WVU in special education and started another career as an assistant professor of gifted edu-

cation.  She was on the faculty at WVU for the next ten years, teaching and mentoring students as well as pub-

lishing several articles in the field of education.  Finally, retiring for the second time, Luise started teaching sum-

mer courses in gifted, mentoring interns, and doing local psychoeducational evaluations.  Lately, as well, if 

Luise is not working, you’ll find her busy taking non-credit university classes, participating in local book clubs, 

and undertaking numerous fitness regimens with her friends.    

 During her many roles over the years, Luise has witnessed many changes in education from inclusion to 

high stakes testing to RTI.  In addition, her diverse experiences have given her a unique perspective on how to 

relate well to children of all ages and from many different backgrounds.  Luise has always believed that it is vi-

tally important to take the time to establish good rapport with a child in order to be able to foster their individual 

strengths and to bring out the best in each one.  WVSPA is proud to include Luise Savage, Ed.D., as one of its 

long-standing active members. 

Luise Savage, Ph. D. 



 

 

 

 

 

A CASE STUDY: A Problem Well Defined is Half Solved 

Betsy Saltsman, MS 

School Psychology Student 

Marshall University Graduate College 

 

 

 

Often we as school psychologists receive referrals from a teacher for consultation. My professors thought that this was an interesting 

case to share with the school psychology professional community because it illustrates the importance of the problem-solving model 

and the use of goal attainment scaling to determine the effectiveness of our interventions. 

 

 

A student was referred to the building principal by her 2nd grade teacher in September of this year because of enuresis during the 

school day. The building principal requested a consultation with this teacher and child in order to assist with the identified problem. 

Although the initial problem was enuresis, as you read below you will find out that the real problem related to the child’s grief reac-

tion. The problem identified by the teacher, although clearly a symptom, was not the problem. After interviewing the teacher, the 

parent and the child; an analysis of the root causes yielded a clear and explicit cause for the behavior and lead to a treatable hypothe-

sis. The treatment plan was designed to consist of weekly individual counseling sessions during the semester.  

 

 

Goal attainment scaling was identified as the method to evaluate the intervention. GAS data was collected on the identified symptom 

(enuresis) and the child’s progress during the individual therapy sessions was charted. The use of bibliotherapy and play therapy re-

sulted in a positive outcome as can be seen in the progress chart below. The results confirmed that the issue of grief was related to 

her losses. As of the date of this writing, the child has experienced no further symptoms and her academic and behavioral perfor-

mance in the classroom has returned to pre-symptom levels.   

 

 

The information presented below illustrated both the method of data collection and the counseling strategies used in this consulta-

tion. Baseline data collected by the teacher showed that the child was having an average of four wetting accidents per week while at 

school.  The school psychologist set the child’s goal to go an entire week without having any wetting accidents by the end of the 

counseling process. However, after gathering more data about the events that triggered the enuresis, it was found that the treatment 

should focus on grief rather than symptom relief. It was discovered in the therapy sessions that she had lost her brother in the previ-

ous year and had not seen her mother in eight months. Consultation between the school psychologist and her supervisor guided the 

counselor to focus on helping the child deal with loss instead of focusing on the referral problem (enuresis).  

 

 

The school psychologist and student met for 10 sessions of play therapy over a 12-week period. The sessions were approximately 30 

minutes each. The school psychologist would begin each session by bringing three different play activities to each and the child was 

allowed to choose what she would like to play with that day. After the child chose her play activity, the school psychologist would 

engage in play therapy with the child while using the DRIP (describe, reflect, imitate, praise) model. After the 7 th session, based up-

on the redefinition of the problem behavior (i.e. not enuresis but grief), the school psychologist composed a book about a loss that 

reflected her own personal experiences (self disclosure of grandfather’s death) and how the resolution of the loss affected the school 

psychologist’s life. Using Gardner’s Mutual Story Telling technique with the book as a reference, the school psychologist and child 

worked together to resolve her grief. The child with the help of the school psychologist, created stories about the losses she had ex-

perienced and through redirection and reinterpretation, the child was able to express her feelings of loss and sadness. During the final 

counseling session, the child was given a bound copy of the book that was created. 

 

 

The child’s teacher kept a running record of accidents the child was having while at school. Goal attainment scaling proved the coun-

seling to be successful as the child’s accidents went from four per week to no accidents while in school. A follow up meeting be-

tween the teacher and counselor revealed that the child had not had any accidents weeks after the counseling had been terminated. 

Addressing the emotional problems the child was experiencing, proved to have a positive impact on the referral behavior.  

 

 

 

 

 

 



 

 

 

 

Target Behavior: Having Accidents In School 

 

 

 

 

Goal Attainment Scale Description 

 

 
 

+2 =More than expected, +1 =Goal, 0 = Baseline, -1= Less than expected, -2= Much less than expected 

 

 

 

 

 

 

 

 

 

Results 

 

 

 
 

 

 

 

 

 Behavior Goal 

+2 Child will have 0 accidents per week.  

+1 Child will have 2 accidents per week.  

0 Child will have 4 accidents per week 

-1 Child will have 6 accidents per week.  

-2 Child will have 8 accidents per week.  



 

 

Walkthroughs for Teacher Accountability 

 

Bethany Whittington 

Miranda Dunlap 

School Psychology Graduate Students  

Marshall University 

 

 
Teacher accountability is an essential component of No Child Left Behind (NCLB) and as a result, principals are now at-

tempting to provide their teaching staff with more extensive and effective feedback regarding teacher performance. The formative 

and summative evaluation of teachers has become a priority of effective school leadership. This article examines the practice of 

walkthroughs as a method of evaluating teacher performance and student learning.  

Recent educational policy has suggested that principals conduct a walkthrough as part of their evaluation process. A 

walkthrough is defined as an observation in the classroom, conducted by various people, including principals and other school per-

sonnel, in order to evaluate student learning. Walkthrough’s have generated debate about their effectiveness and whether or not they 

should be perceived as threatening to teachers. Despite research evidence to the contrary, which indicates that walkthroughs are an 

effective method of monitoring the effectiveness of student learning, some teachers are resistant to the process.   

 To reduce this resistance, strategies for less threatening and more effective walkthroughs have been developed. Initially, a 

meeting should be scheduled with teachers to discuss the walkthrough process and the role that it will play in their evaluation. Em-

phasis should be placed on the positive impact walkthroughs will produce on student achievement. Clear expectations of how the 

walkthrough will be conducted and used must be addressed. The walkthroughs themselves should not be scheduled, but should ex-

press to teachers how often they will happen and for how long the principal will be in their classroom. The focus is on the formative 

rather than the summative aspect of the evaluation process; as the goal of walkthroughs is to improve teacher performance.  Follow-

ing the walkthrough, a debriefing should occur. The feedback should be provided both orally and in writing during a conference held 

in close proximity to the walkthrough itself. The goal is a more collaborative instructional relationship between the teachers and the 

principal.  

 The length of time a principal should take to do a walkthrough does not have to be very long, Ginsberg and Murphy (2002) 

recommend no longer than 5 minutes per classroom, repeated frequently during the semester; thus making better use of principal 

time. Other experts range their walkthrough time from three minutes to fifteen minutes. Resistant teachers argue that this short time 

period does not reflect the actual teacher experience. A few very explicit goals for a given walkthrough will enhance its effective-

ness. Ginsberg and Murphy (2002) recommend the principal be actively involved in the classroom, observing students involvement 

as well as student productivity at the time, as well as displayed around the room.   



 

 

 There are five models of walkthroughs.  Data Walk is used to gather quantitative school and/or district data.  Data are ag-

gregated to focus upon grade levels, departments, sites, and programs and is completed one to four times per year and is announced.   

 Targeted learning walks are purposeful and data-driven and are focused on the teaching and learning agenda as a means for 

ongoing improvement, not solely on evaluation, and serve as tools for gathering evidence of how well instructional improvement 

efforts are being implemented in classrooms across a school or district. Compared to many other forms of walkthroughs, this process 

is team-driven and is transparent to all involved in the process, become embedded in the school and district culture, and considered 

an important factor in helping leaders and staff improve their practice and increase student achievement results (Cudeiro & Nelson, 

2009).   

The protocol of actions and behaviors during the targeted learning walk are as follows:  1) identify a common data-

gathering tool or graphic organizer for every member of the visiting team to help them record their observations. 2) Assign roles and 

responsibilities to each member or the visiting team (facilitator, recorder, reviewer of student work, student interviewer, reader of 

walls, and room environment). 3) Spend seven to ten minutes in each classroom to look for and gather observational data. 4) Have 

the student interviewer talk to three or four students. 5) Take five minutes in the hallway after visiting each classroom to discuss as a 

team what information has been gathered.  The team then sits down the school administrators and teacher for a meeting to provide 

feedback. 

Since the whole focus of a walkthrough is to improve student achievement, teachers should also take advantage of this 

method of instructional monitoring. Teachers, especially those who teach the same grade level, should walkthrough each other’s 

classrooms. This would enable them to exchange different strategies they use for instruction and for behavior issues as well (Black, 

2007). An example of this type of walkthrough is peer coaching. Peer coaching is designed for teachers to assist colleagues in a tar-

geted learning walk with specific teaching strategies and techniques determined prior to the scheduling of the walkthrough. 

Protheroe called this technique “look-for and stated that “look-for’s” can be a powerful and collaborative opportunity for teachers 

and school leaders to address questions such as:  “When we visit classrooms, what should we see that makes an important difference 

in student success?” (2009). 

Quick visits are the last model of walkthroughs; and are used to examine whether or not a specific subject matter is being 

addressed and whether or not it is being taught appropriately. This type of walkthrough allows the principle to examine classroom 

management and environment. Downey, Steffy, English, Frase, and Poston (2004) have developed a three-minute walkthrough mod-

el that includes five steps:  1) Notice whether students appear to be oriented to the work. 2) Review the curricular objectives being 

taught. 3) Observe instruction practices. 4) Walk the walls to look for information that has been taught previously. 5) Note the exist-

ence of any safety or health issues.  



 

 

Prior to recent legislation (NCLB), principal training typically neglected walkthroughs because this professional practice 

has only recently been determined to be best practice (Ginsberg and Murphy 2002).  Many building administrators still tend to focus 

on visiting classrooms two to three times a year for extended periods of time following a protocol prescribed by state or district poli-

cy.  However, there are several benefits of implementing walkthroughs as a regular practice. These benefits include: principals be-

coming more familiar with the school’s curriculum and teacher’s instructional practices and being able to gauge the climate of the 

school. Another function served by walkthroughs is to inform the administration of potential areas for staff development. 

Walkthroughs help develop a collaborative atmosphere in the school. Teachers and administrators can look at the evaluation process 

as a method to improve instruction and achievement together, rather than a process to evaluate teacher performance.  Administrators 

can establish themselves as the instructional leader of the school. Students observe principals and teachers as working together, mod-

eling collaborative learning.  

Few administrative tools provide the benefits of walkthroughs. Principals report that these classroom visits have changed 

and enhanced their own knowledge about teaching and learning, the essence of school reform (Ginsberg and Murphy 2002). Princi-

pals have learned to “inspect what they expect”.  
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Comparing the WISC-IV and KABC-II with Referred Students in Ohio and West Virginia 

Prewett, P. N., Mckown, D. M., Oliver, N. R., & Stroebel, S. S. 

 

 

Conducting cognitive evaluations in the school setting as part of a multi-factored evaluation process 

has been a traditional practice throughout the history of special education and psychological practices in 

school. Deciding which intelligence test to use to measure a student’s processing and reasoning ability is be-

coming more important as the number of available instruments increases.  While this choice can be influenced 

by many factors, it is important for school psychologists to know how the various intelligence tests compare to 

each other in making this decision and also when comparing the scores of one intelligence test with another.   

When comparing the results from different intelligence tests, the practitioner needs to know if the two tests 

measure similar abilities and if the tests yield similar scores when administered to the same student.    This in-

formation is important when determining if a change of scores from one testing session to the next represents a 

real change in functioning or if the change in scores is due to differences in test construction and norming.  

This paper will present the results two studies that compared the Kaufman Assessment Battery for Children, 

Second Edition (KABC II) and the Wechsler Intelligence Scale for Children, Fourth Edition (WISC-IV).  

McKown in her thesis entitled, A Comparison Study: Kaufman Assessment Battery for Children, Second Edi-

tion (KABC II) and the Wechsler Intelligence Scale for Children, Fourth Edition (WISC-IV) with Referred 

Students, compared the Full Scale score of the WISC-IV with the (Mental Processing Index) MPI and Fluid 

Crystallized Index (FCI) of the KABC-II. While Oliver in her thesis entitled, The Relationship Between the 

WISC-IV GAI and the KABC-II, compared the General Ability Index (GAI) score of the WISC-IV with the 

MPI and (FCI) of the KABC-II.   

 

 



 

 

 

 

Purpose of Studies:  McKown (2010) and Oliver (2010) examined the relationship between the IQ scores yielded by the 

KABC-II (FCI and MPI) and the WISC-IV (FSIQ and GAI) to determine the extent to which the tests measure the same constructs 

and the degree to which both tests yield similar standard scores when administered to the same student.  Specifically, the purpose of 

the studies was to determine the shared variance and the underlying structural relationship among the tests in order to provide infor-

mation about their construct and concurrent validity.  

Design of Studies:  The sample included 30 Caucasian students between the ages of 6 years, 7 months to 16 years 11 

months who attended rural school districts in Ohio and West Virginia; the sample consisted of 19 females and 11 males with an aver-

age age of 9 years, 9 months. The students in the sample had been referred for a psycho-educational evaluation.  Each student was 

administered the KABC-II and the WISC-IV by a school psychologist or a school psychology intern as part of a comprehensive mul-

ti-factored evaluation.  The tests were administered in counterbalanced order. 

Results:  Table 1 shows the means, standard deviations, and t-tests for the comparisons between the WISC-IV FSIQ and the 

KABC-II MPI and FCI. The average of the IQ scores differed by no more than 1.1 points. Consequently, the t-tests showed that the-

se differences were not significant. Figures 1 and 2 show the correlation between the scores. The correlations between the FSIQ and 

MPI and FCI were high ( range = .88 and .92) and suggested that the two tests measure a similar general ability. Because of the high 

correlations, the standard error of estimate between the FSIQ and the KABC-II scores was only 4.5 points.  

 Table 2 shows the means, standard deviations, and t-tests for the comparisons between the WISC-IV GAI and t(range = 88-

91). The t-tests showed that these differences were not  

significant. Thus even when using a shortened version of the WISC-IV, the two tests yielded similar scores.  The correlations be-

tween the GAI and GCI and MPI were also significant (.86 and .80, respectively). 

Conclusions: The results of this study indicate that when an estimate of general ability is desired, the KABC-II and the 

WISC-IV will usually provide similar information, particularly when the WISC-IV FSIQ is used. The two tests provide similar 

scores (within 4.5 points of each other).  Yet even when the GAI is used, the tests yield similar scores. Additional research with a 

larger sample size is needed to examine the relationship between the indexes that comprise the KABC-II and the WISC-IV. 
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Table 1 
Means Standard Deviations, t-tests for FSIQ/MPI and FSIQ/FCI 
(n=30) 
 
        Standard   
____________________________________Mean_______ Deviation  t-test______    
    
 
 
Pair 1  Full Scale IQ    89.2  17.4 
 Mental Processing Index  88.1  16.8  t=.73, p>.05 
 
 
Pair 1  Full Scale IQ    89.2  17.4 
 Fluid Crystallized Index  89.1  17.6  t=.75, p>.05 
 
 
 
 
 
 
 
 
 
 
 
 
 
Table 2 
Means Standard Deviations, t-tests for GAI/MPI and GAI/FCI 
(n=30) 
 
        Standard   
____________________________________Mean_______ Deviation  t-test______    
    
 
Pair 1  Full Scale IQ    91.8  18.0 
 Mental Processing Index  88.1  16.8  t=.07, p>.05 
 
 
Pair 1  Full Scale IQ    91.8  18.0 
 Fluid Crystallized Index  89.1  17.6  t=.12, p>.05 
 
 
 



 

 

Region D News 
Submitted by Kathy Showen, Region D Representative 

Region D Members were invited to attend two workshops in Putnam County in August 2010.  On August 9, 2010, Joe Shan-
non, Ph.D.  returned to Putnam County to present a workshop entitled, “Understanding and Treating Personality Disorders.”   He 
described 12 distinct personality disorders and offered treatment suggestions for each.    Although school psychologists don’t often 
deal with personality disorders in students, Dr. Shannon’s information was helpful in terms of understanding and dealing    with 
colleagues or family members who may exhibit these characteristics.  As usual, Dr. Shannon was quite entertaining, as well     as 
informative. 
 On August 10, 2010, Paul White presented a “hands-on” workshop entitled, CLAY therapy.  Participants learned to use 
Paul White’s model of play therapy using clay to create various creatures.  Paul’s method has a host of clinical applications and     
has been found to be effective for a variety of problems experienced by children and adolescents. 
 

  

 

 

Figure 1. A Pearson Correlation was computed to compare the Full Scale IQ of the WISC-IV to the Mental Pro-

cessing Index of the KABC-II. The relationship between the FSIQ and the MPI was found to be r = .88, n = 30, p 

< .05; a correlation that is considered to be “very strong”. 



 

 

Scenes from the Fall 2010 WVSPA Conference 

 

    Come join the fun at our WVSPA socials……. 

 
 
 
Share 
 
The   
 
Celebrations…. 
 
 
 
 
 
 
                Make Dear 
 
                Friends……. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Who Really 
 
Show  
 
An  Interest…… 
 
 
 
              And  Won’t 
 
               Want To 
 
               Leave You  
 
               In The End!!! 



 

 

Coming Soon To A School Near You 
(taken from NASP Practice Model Brochure) 



 

 

WVSPA Executive Board 

 
President - Sandra Stroebel 

 
President Elect - Lisa Gainer 

 
Past President - Ed Morgret 

 
Secretary - Susan Beck 

 
Treasurer - Debbie Rolston 

 
Government and Public Relations - Angela Madia 

 
Ethics Chairperson - Karen Edgell 

 
Membership Chair - Debbie Rolston  

 
Newsletter Editor - Gwendolyn Smith 

 
Historians—Michael Powell and Tanya Cook 
 
Awards - Libby Willard 

 
Nominations - Ed Morgret 

 
Region A - Mike Curry (RESA 5 and 6) 

 
Region B - Angela Madia (RESA 7) 

 
Region C - LeAnn Cooper (RESA 8) 

 
Region D - Kathy Showen (RESA 2 and 3) 

 
Region E - Bev Winter  (RESA 1 and 4) 

 
MUGC Representative - Fred Krieg 

 
MUGC Student Representative - Beth DeVilla 
 
NASP Delegate - Fred Krieg 

 
NASP Futures Liaison—Susan Beck 
 
WV Board of Examiners - Toni Parsons 
 
WVDE Liaison - Lanai Jennings 
 

Nominations 
 

If you would like make a nomination for one or more of  
the offices/positions, please contact Dr. Ed Morgret for a 
nomination form. 

Awards Criteria 

West Virginia School Psychologist of the Year Award  

is in recognition of an individual’s exemplary provision of  

school psychological services. 

Exemplary Program in the Delivery of School  

Psychological Services Award is in recognition  

of implementation of innovative practices or programs  

by an individual or county school system. 

Chloe Hollinger Award is in recognition of an individual  

who has promoted school psychology in West Virginia  

through such things as publications, presentations and  

overall leadership. 

Special Friends of Children Award is presented to a  

person who has demonstrated outstanding dedication  

to the children in West Virginia and has shown a  

commitment to the profession of school psychology. 

Government & Public Relations Award is presented to a  

person who has demonstrated leadership in government and  

public relations. 

 
Join WVSPA 

Membership Categories 

REGULAR – Available to those currently certified by the State 
Department of Education, or persons who hold a current license in 
school psychology granted by the WV Board of Examiners of 
Psychologists. Fee $50.00 annually 

STUDENT – Available to those actively enrolled in a 
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